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FOCUS: The Canadian Charter of Rights and Freedoms
What issues are being addressed in this book? 

THE RIGHT TO MEET AND FORM GROUPS

•	 Freedom of association and assembly:  the right to establish, belong to, 
gather together a group of people and maintain an organization

•	 Being able to associate and to meet with people when there is no harm to 
others

•	 Levels of government responsible for regulating the law and rights and 
freedoms of citizens

•	 The Canadian Charter of Rights and Freedoms: “Everyone has the following 
fundamental freedoms...(c) freedom of peaceful assembly; and (d) 
freedom of association” (from Canadian Charter of Rights and Freedoms, 
s 2(c) & 2(d), Part I of the Constitution Act, 1982, being Schedule B to the 
Canada Act 1982 (UK), 1982, c 11)

•	 How to affect change (people’s voice, media, boycotts)

•	 Environmental impact of industry balanced against human wants and needs

Curriculum Objective: Grade 4

Social Studies:

•	 B1.1  Students will analyse some 
of the general ways in which the 
natural environment of regions 
in Canada has affected the 
development of industry(e.g., 
how the characteristics of the 
Canadian Shield made possible 
the development of mining and 
smelting, forestry, fresh water 
fisheries,	pulp	and	paper....)

•	 B1.2 Students will assess aspects 
of the environmental impact of 
different industries in two or more 
physical and/or political regions 
of Canada (e.g., hydroelectric 
development in Quebec, the 
development of the oil sands in 
northern	Alberta,	fishing	in	Atlantic	
Canada, steel production in Nova 
Scotia,	forestry	and	fishing	in	British	
Columbia, coal-powered electrical 
plants in Ontario....)

•	 B1.3 Students will describe some 
key actions taken by both industries 
and citizens to address the need 
for more sustainable use of land 
and resources (e.g.,...consulting 
with First Nations, Metis and/or 

Inuit communities about resource 
development in their territories) 
and assess their effectiveness.
 (from 2013 The Ontario Curriculum: Social 
Studies Grades 1 to 6 Ministry of Education for 
Ontario, page102-103)

Language:  Analysing Texts: 

•	 1.8 Students will make judgements 
and draw conclusions about the 
ideas and information in texts and 
cite stated or implied evidence 
from the text to support their views.

•	 2.4  Students will identify various 
elements of style—including word 
choice and the use of similes, 
personification,	comparative	
adjectives and sentences of 
different types, lengths and 
structures—and explain how they 
help communicate meaning
(from 2006 The Ontario Curriculum Grades 1-8: 
Language, Ministry of Education for Ontario, 
page 98) 

Preview:
•	 Review the provinces and territories 

of Canada, including the capital 
cities, and discuss the peoples 
who live in them.  Identify some 
of the activities that you would 
find	in	each	area	of	Canada	(i.e.,	
farming in the plains of Alberta 



and	Saskatchewan,	fishing	in	the	Atlantic	provinces,	mining	and	forestry	in	
Ontario).  Find the location of Hudson Bay and Nunavut as the setting for this 
book in relation to where the students presently live.

•	 Discuss the importance of rules and responsibilities in the classroom, at 
home, in sports, including how rules are formed and how they are changed 
or	modified.		This	will	include	a	discussion	about	the	different	jurisdictions	
and responsibilities of various levels of organizations and governments 
(i.e., students, teachers, parents, administrators, school boards, Ministry 
of	Education).	A	flow	chart	to	record	these	ideas	would	help	explain	the	
hierarchy of organizations.

•	 Explain the concepts of “association” and “assembly”.  Have the students 
relate to these two terms in a personal way (e.g., they can associate with 
more than one friend at a time;  they can all meet in the classroom and in 
the school; they can have assemblies; they can join clubs and teams).  

•	 Introduce the characters in the story complete with their names.  Ask the 
students why their names are different in sounds and spelling than most 
names in the school.  What is the language of the Inuit?

Activation of Learning
•	 Read the story to the class. Use Shared Reading and Think Aloud methods 

to encourage student connections with the story.  Record any questions, 
thoughts on anchor charts to be used later for discussion and reference.

•	 Discuss with the class how the situation in Hudson Bay, Nunavut was 

•	 Discuss with the class the importance of the environment and how we can 
work	together	to	make	a	difference	in	pollution	and	land	fill	sites.		Explore	with	
students the impact of cars and trucks. Where does the fuel and oil come 
from?  How do cars and trucks contribute to our lives? What are the costs 
and	benefits,	both	hidden	and	explicit	(pollution	with	emissions,	cost	of	items	
sold increases with distance, cost of upkeep and repair, maintaining roads, 
taxes, the cost of making cars plus the competition to sell the most cars, 
importing cars with costs of ocean liners and fuel, improved transportation for 
the average citizen, improved participation in community events since you 
can	easily	access	them).		Develop	a	T-chart,	cycle	diagram	or	flow	chart	to	
help organize this information.

•	 In the story, an announcer on television was talking about “global warming”.  
What is this concept? Should people be concerned about this issue?  What 
can the average citizen do to help with this issue? 

•	 Have students select one industry in Canada to research, looking at the 
benefits	and	costs	to	the	environment	and	to	Canadian	lives.		What	are	
the	major	problems	to	the	environment?		What	are	the	major	benefits	to	
the consumer?  What are some of the ways that industry and citizen groups 
are working together to solve these concerns?  Students can share this 
information in an open discussion or as a writing assignment.  

Assignments:
•	 Reading Response:  Have the students write about their feelings towards the 

mayor of Hudson Bay. Was the mayor behaving in a responsible way towards 
the other polar bears of his town?  Why or why not?

•	 Writing Response:  B1.3 Students will describe some key actions taken by 
both industries and citizens to address the need for more sustainable use 
of land and resources (e.g.,...consulting with First Nations, Metis and/or Inuit 
communities about resource development in their territories) and assess their 
effectiveness. Using the anchor charts from class discussions and their own 
research on the internet, students will select one area of concern (e.g., the 
clear cutting of trees) and describe what actions are being taken by citizens 
and by industry to address the problem.  What else could be done?
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Projects:  
•	 The Arts, Visual Arts: Have the students select one environmental issue and 

create a poster about it, highlighting what students can do to make this 
better	(e.g.,	recycling,	composting	to	reduce	land	fill	sites).		As	the	emphasis	
in the Grade 4 Visual Arts curriculum is use of colour intensity, contrast 
in value, placement and size of shapes, and/or weight of line to create 
a particular focal point, use these concepts when demonstrating these 
techniques to the class prior to undertaking this project. 

•	 Social Studies: Have students work in pairs to develop a plan to address 
a current environmental issue.  Students can reference the anchor charts 
created in earlier class discussions, their own notes or use appropriate sites 
on the internet to research.  The plan should outline what the environmental 
problem is and steps that could be taken to correct it.

•	 The Arts, Drama; Reflecting, Responding and Analysing: B2.2 Students will 
explain, using drama terminology, how elements and drama conventions are 
used	to	produce	specific	effects	and/or	audience	responses	in	their	own	and	
others’ drama works (e.g., characters’ differing points of view can be used 
to create tension; comic characters and scenes can help relieve tension; 
thought tracking can give insight into a character). Teacher prompts: “Who is 
the intended audience for this drama? What drama elements were adapted 
specifically	to	interest	that	audience?	(from	The	Ontario	Curriculum,	Grades	
1-8, The Arts, 2009 (Revised), Drama, Grade 4, page 103).  Students will select 
a scene from the book (e.g., the scene with the Polar Police arresting the 

Trivial Fursuit players, the chief of police talking with the mayor, the workers 
in	the	Polar	Oil	Company	doing	their	work,	the	bears	fishing	for	salmon,	the	
annual dogsled race, Iqsi skating on the oily ice, Iqsi meeting at the Tim 
Hudson’s for coffee, Iqsi and Piqan putting their plan into place, the police 
reacting to the gathering of Iqsi and the town polar bears, the reaction of 
the mayor).  For each of these scenes, students will write some additional 
dialogue to further enhance the scene and make the tension or emotion 
of the scene more revealing to the audience.  Students can perform these 
dialogues to the class.
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